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Time: 60 min
Unit – Chilcotin War Lesson One: Introduction to the area
Materials:
- Blank Map of BC
- First Nations Map of BC
- Pronunciation guide to FN names
- Handout on meaning of names
Plan of the Day

What’s the student
doing?

Introduction

“Do now”

Transition

Think-pair-share

Discussion

What’s the
teacher doing?

Assessment

When students enter the class, have a blank
map of BC up on the board or projected.
Have students reflect on what they know
about this map and the geography of BC.
(Assessing prior knowledge). Have them
write down everything they think they know
about the names and areas of BC.
What’s the teacher doing?
Review what is on board, ask questions to
ensure students understand what is
expected of them in this reflection.
Have student collect the handouts of BC’s
Political and First Nation maps
As this is an introduction to the geography
of the area, have students start by labelling
on the map of BC, where this conflict takes
place.
Then in partners have them brainstorm a
set of questions they have regarding the
geography of the area and how the land
would play into this trail. For example some
questions might be:
1. How big is the area?
2. Is it mountainous?
3. Are there lakes, rivers, other major
water ways?
4. How do the Tŝ ilhqot’in people get
around?
Once they have brainstormed a set of
questions, have them read over the handout
and reflect on the names of the area. Have
them then brainstorm a set of questions
they are wondering about the First Nations
and the Colonial names for the areas on the
map.
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Deeper Thinking

1. Have students read handout (p. 160
of the text) “How do places get their
names?”
2. Answer the questions from the
sidebar
3. Discuss answers in the next class.
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Time: 60 min
Unit – Chilcotin War Lesson Two: Geography of the area
Materials:
- Handout from page 155 of the
textbook
- Handout – or six handouts – on the
Tŝ ilhqot’in Nations and Chiefs
Plan of the Day

What’s the student
doing?

Introduction

“Do now”

Mapping Story
Transition
Research

On Computers

What’s the teacher
doing?

Assessment

Discussion
Start with discussion about the article from
yesterday about how do places get their
names? As a bell ringer, you could have
students respond to the idea of changing
major city names back to their Indigenous
name – Thoughtful reflection.
Hand-out from page 155 of Text (Using
maps to tell a story). Have students write an
account using just the maps of the area,
about the details of what happened in 1864.
Make sure they are verifying the names and
using the aboriginal names when possible.
Divide students in to 6 groups
Assign each group one of the 6 Tŝ ilhqot’in
Nations and their Chiefs. Have them
research their nation and create a
presentation to the class on each of the
nations.
This may take a couple of classes.
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Time: 60 min
Unit – Chilcotin War Lesson Three: Geography
Materials:
- Access to the teacher computer to
present their power points if that is
their presentation.
Plan of the Day

What’s the student
doing?

Introduction

Transition
Presenting

Closing

What’s the teacher Assessment
doing?
Have students reflect on the quote on the
board.
“In many ways, the Tŝ ilhqot’in Nation is not
part of Canada. We were never part of any
form of confederation in 1871. This, along
with our treatment as Indigenous peoples,
has placed us outside of the governing body
called Canada.” Chief Russell Myers Ross –
Yuneŝ t'in, Tŝ ilhqot'in National Government
Into their groups for presentation
Have each group present their nation to the
class.
Students should save questions for the
discussion at the end. Encourage students
to have at least one question per group, for
another group on their nation or their
presentation.
Have students write an exit card, reflecting
on the geography and nations of the area
and thoughtfully respond to the challenges
this may or may not present when
organizing a military rebuttal to advancing
people on their land.

CHILCOTIN WAR UNIT PLAN 7

Time: 60 min
Unit – Chilcotin War Lesson Four: Background to the war
Materials:
- Quote on the board
- Primary source documents
- Chart paper
- Access to computers (if doing
extension activity)
- Picture of Lhatŝ ’aŝ ʔin
- Reading from the textbook on
Lhatŝ ’aŝ ʔin
Plan of the Day

What’s the student
doing?

What’s the
teacher doing?

Assessment

When students enter the class, have the
following quote on the board, or projected
on to the screen.

Introduction

“Do now”

Transition

“There is room on this land for all of us and
there must also be, after centuries of struggle,
room for justice for Indigenous peoples. That
is all we ask. And we will settle for nothing
less.”
― Arthur Manuel, Unsettling Canada: A
National Wake-Up Call”
Have them consider what the quote means,
do they agree or disagree with it. Have them
spend 5-10 minutes writing a reflection on
the quote and how it might tie into today’s
lesson.
What’s the teacher doing?
Review what is on board, ask questions to
ensure students understand what is
expected of them in this reflection.
Get students to move so they are sitting
beside someone else.

CHILCOTIN WAR UNIT PLAN 8

Think-pair-share

Discussion

1. Have student’s pair off and share what they
have written. After reading what they have
to their partner, encourage them to ask each
other questions about what they wrote
about or perhaps to help them define or
expand upon their understanding.
2. Have the class reconvene as a group and ask
students to volunteer to share out what they
have discussed with the rest of the class.
3. Number them off to create smaller groups
(4-5).
4. In their groups give them each a primary
source document from the court and have
them record their discussion on a piece of
paper. Some things to have them write
might be the following:
“What problems might there by with using
this source in a trial of the Tŝ ilhqot’in
warriors?”
“How would you decide the importance of
this document?”
5. Have them record their ideas and discussion
about these two questions on their chart
paper. After about 15 minutes bring them
back as a class and ask them to share some
of their thoughts.
6. Ask them where else they could look to find
other perspectives on an issue.
7.
8. EXTENSION: Have them look through
documents in the archive section of the
website
https://www.canadianmysteries.ca/sites/kl
atsassin/home/indexen.html Here the
students can choose from diary and journal
entries, to newspaper articles, to recorded
oral histories. Have students choose a
couple on their own and analyze their worth
in investigating this event, and then share
with others their thoughts on the
importance and complications with using
the document they have chosen.
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Hand out the handouts… “What are the
different perspectives on the Chilcotin War”.
(Taken from Textbook First Peoples and
European Contact)

Transition

Journal Entry
(10 minutes)

Closure

Picture of Head War
Chief Lhatŝ ’aŝ ʔin

Hand in

1. Have students answer the reflection
questions after reading the handout.
Allow them to do this quietly and
independently.
What’s the teacher doing?
Ensuring silence so students have space to
reflect and answer thoughtfully.
What’s the student doing?
Recording their reflections
Assessment:
Assess their answers after class to ensure
they are thinking and reflecting thoughtfully
about the questions.
Show students a picture of Head War Chief
Lhatŝ ’aŝ ʔin on the projector. Have them
reflect on what they have learned this class
about perspectives and have them make
some educated inferences about this Chief
and what kind of man he was, just by the
picture.
What’s the teacher doing?
Circulating to ensure everyone is writing a
full and complete journal entry and if
anyone has any questions about the picture.
Encourage them to just use their own
thoughts though and to reflect deeply on
what they have learnt.

What’s the student doing?
Thoughtful writing.
1. Make sure everyone turns in their
assignments and reflections from today
and that their name is attached to every
piece.
2. Give them the hand-out on Lhats’̂aŝ ʔin
(p. 152 and 153) and ask that they read
it tonight for homework.
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Time: 60 min
Unit – Chilcotin War Lesson Five: Analyzing documents from the trial
Materials:
Big Idea:
- Quote on the board
- Picture of the Head War Chief
Lhatŝ ’aŝ ʔin
- Article from pages 154, 156, 157 of
Textbook
- Chart paper
- Access to computer and other
documents regarding the War.
What’s the student
doing?

Plan of the Day

Introduction

“Do now”

Transition

Table Texting

Silent thinking

What’s the
teacher doing?

Assessment

When students enter the class, have the
following quote on the board, or projected
on to the screen. “We meant war, not
Murder” from Head War Chief Lhatŝ ’aŝ ʔin.
Reflect on what significance that might have
on someone’s understanding of the events
that took place. How does that affect a trial
or a jury when they consider the actions
taken?
What’s the teacher doing?
Review what is on board, ask questions to
ensure students understand what is
expected of them in this reflection.
Get students to move to the tables where
there are big sheets of paper.
1. Have students read the article in the
center of their page (taken from pages
154, 156, and 157 of the text).
2. Have them silently record their thoughts
about the text on the chart paper. After
they have written their response, have
them respond to at least one other
student’s response…either with a
question or an addition to the chart.
3. After they have read everything at their
table, they are to circulate to the other
tables and record responses to the ideas
there.
4. Once everyone has circulated, bring
them back as a class and ask them to
share their thoughts with everyone. Go
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Transition

Analysis of the
documents

around the circle to ensure everyone has
a chance to add to the discussion and
share what they are thinking.
What’s the teacher doing
Circulating and ensuring that the responses
and questions are thoughtful and
considerate.
Assessment:
Students will be assessed on both their
written thoughts on the topic as well as
their participation in the discussions and
with their partners.
Put the following question on the board –
ask students to return to their seats and
take out a piece of paper.
1. Question “Why did the Tŝ ilhqot’in feel
that they needed to defend themselves?
Do you think the colonial government
understood their perspective? Why or
why not? Use evidence (have evidence
from the Canadian Mysteries website
and the Tom Swanky book, available to
the students) and act as though you were
a lawyer in this trial. What further
information would you need in order to
ensure a fair and equitable trial?
2. This process may take a few classes.
Teacher may want the students to work
in teams or groups.
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Time: 60 min
Unit – Chilcotin War Lesson Six: Analysis and presentation of documents from trial
Materials:
Big Idea:
- Access to information if still needed.
What’s the student
doing?

Plan of the Day

Introduction

“Do now”

Transition

Legal Discussion
Analysis of the facts
available and debate
amongst legal teams.

Discussion

What’s the
teacher doing?

Assessment

When students enter the class, have the
following quote on the board, or projected
on to the screen. “A tale of corrupt practices
and self-dealing is not the only set of
cultural influences we can discover leading
to the courtrooms of 1864/65 and the
hanging of the Tŝ ilhqot’in Chiefs” (p. 37 –
The True story of Canada’s “war” of
extermination on the Pacific.) Have them
consider what the quote means, do they
agree or disagree with it. Have them spend
5-10 minutes writing a reflection on the
quote and how it might tie into today’s
lesson.
What’s the teacher doing?
Review what is on board, ask questions to
ensure students understand what is
expected of them in this reflection.
Get students to move so they are sitting
beside someone else.
1. Have students sit in their teams, that
they were in when analyzing the
documents. Have them review their
thoughts and findings regarding the
position of the Chiefs and their view that
this was war. Prepare them to discuss
and defend their position to the class.
2. Class discussion, defence of position.
What’s the teacher doing
Facilitating discussion and ensuring
students have a sound understanding of the
information in the handout.
What’s the student doing?
Participating in the discussion.
Assessment:
Students will be assessed on both their
written thoughts on the topic as well as
their participation in the discussion.
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Time: 60 min x 2
Unit – Chilcotin War Lesson Seven and Eight: Exoneration process
Materials:
Big Idea:
- Chilcotin War Timeline
The following videos from the TNG YouTube
channel (search Tŝ ilhqot’in National
Government on YouTube)
- What does “Exoneration” mean
- Federal Exoneration of Tŝ ilhqot’in
War...
- Exoneration speech by Canada in
Tŝ ilhqot’in (optional extension)
- War Chiefs Exoneration Video
viewing notes
- Exoneration of "The Chilcotin Chiefs"
- Shawn Swanky
Plan of the Day

What’s the student
doing?

Introduction

“Do now”

Transition

What’s the
teacher doing?

Assessment

When students enter the class, have the
following quote on the board.
“I know that this posthumous exoneration
cannot by itself repair the damage that has
been done. It is my sincere hope, though,
that it will allow healing to begin as Canada
and the Tŝ ilhqot’in Nation embark on a new
journey together toward reconciliation.
This is another important step forward to
recognize and support the implementation
of the rights of the Tŝ ilhqot’in and all
Indigenous Peoples, enshrined in our
Constitution.”
—The Rt. Hon. Justin Trudeau, Prime
Minister of Canada
Reflect on what significance of the quote
and its meaning to the people and
descendants of the Chiefs.
What’s the teacher doing?
Review what is on board, ask questions to
ensure students understand what is
expected of them in this reflection.
Have students collect any hand-outs for
lesson.
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PowerPoint review

Class discussion and
review of timeline.

Transition

1.

2.
3.
4.
Video watching and
discussion/reflection

5.

Explain that students should make some
notes about the timeline from the
PowerPoint.
What’s the teacher doing?
If the teacher has created a PowerPoint of
the Tŝ ilhqot’in historical timeline, go
through the slides as a class and ensure
there is understanding of all the events
leading to the hanging of the Chiefs. If no
PowerPoint, just photocopy document from
the appendix and work through the
information as a class discussion.
Assessment:
Students will be assessed on their
engagement in the discussion and
participation in any discussion about the
events leading to the hanging.
Set up the videos to play, any handouts on
videos, or note taking required for the
videos.
Show the videos to the class one at a time.
Have students take thoughtful notes about
the events, the Exoneration, tone,
importance, etc.
After each video, have the class
think/pair/share their thoughts on the
video and any questions they have.
Come back together as a class to answer
any questions or share out any ideas any
thoughts.
After all videos have been shown, have the
students write down what they felt about
the Exoneration. Some guiding questions
for their responses could be: Why was it so
important to the Tŝ ilhqot’in people to have
this exoneration? Even though it’s years
later, why would this still have an impact on
the community or nation? Is there anything
more the Federal government could or
should have done?
The optional video is entirely in the
Tŝ ilhqot’in language and so should not be
shown in its entirety, just intended to give
students a sense of the story told through
traditional language.
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Time: 60 min
Unit – Chilcotin War Lesson Nine (a): Final Assessment – Socials Class
Materials:
Big Idea:
- Computer program such as Sway or
Prezi or PowerPoint
Plan of the Day

Introduction

On Computers

What’s the student
doing?
“Do now”

“Re-writing” history

What’s the
teacher doing?

Assessment

Have students read through newspaper
articles from the 20th Century on the
Chilcotin War.
Teacher can create a worksheet for this
activity if they wish.

Students will create a news story “rewriting” history. They will report on the
story, given their new knowledge on the
events, the fall out that happened, the
apologies given by today’s government.
With all that knowledge, they will travel
back in time and write the newspaper
article taking in to account their views
today, changing and thereby acknowledging
the bias that existed in the past.

Students will have to rethink what the judge
and police response would be if they were
using the biases of today’s society. They
will have to rethink public opinion.
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Time: 60 min
Unit – Chilcotin War
Materials:
Plan of the Day

Lesson Nine (b): Final Assessment – Law 12
Big Idea:
What’s the student
doing?

Introduction

“Do now”

Transition

What’s the
teacher doing?

Assessment

When students enter the class, have the
following quote on the board, or projected
on to the screen. “We meant war, not
Murder” from Head War Chief Lhatŝ ’aŝ ʔin.
They reflected on this towards the
beginning of the unit, have them now reflect
on the legal implications of war vs murder.
How does that change the public reaction?
How does it change how it is dealt with by
the court system?
Have student form groups of 3-4
In their “legal teams” have the students
review the documents they have looked at
throughout the course of this unit.
Have them decide if they need more
information or not and what more they
would need to try this case.

First they will need to decide if they are
looking at this case as War or whether it
falls under the charge of Murder.
Acting lawyers

We meant
War not murder

Second they will gather the documents they
would need to proceed with the case and
the defence they would mount. Students
can also take the prosecution’s side of the
case, though caution them about racism and
revisiting history since the Chiefs have since
been exonerated.
Once their legal team has all the
information they would need to defend the
Chiefs in this case, they will then write their
opening and closing statements for the trail.
I do not recommend a mock trial, as this
could be a racially charged debate and
would negate the exoneration of the Chiefs.
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However, with opening and closing
statements, they will defend their position
and provide reasoning and explanation,
showing their understanding of the issue
and their examination of the documents.
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Appendix and Resources

CHILCOTIN WAR UNIT PLAN 19

Chilcotin War Unit Plan – Reference Page
(1) First Peoples and European Contact: Pearson Publishing
(2) Tŝilhqot’in National Government – transcripts, some maps, and biographies
(3) www.tsilhqotin.ca - background documents
(4) The True Story of Canada’s War of Extermination on the Pacific by Tom Swanky
(5) Canadian Mysteries Website – UVIC
*Please Note: The Tŝilhqot’in National Government has not endorsed the Canadian Mysteries Website
as a recognized source, as it lacks in the leading factors driving the attack on the road crew, such as the
threat of small pox, incursion into the territory, disrespect of women, betrayal of the Chiefs at peace
talks. *
https://www.canadianmysteries.ca/sites/klatsassin/home/indexen.html
(6) Tŝilhqot’in National Government YouTube page – Exoneration Videos
https://www.youtube.com/channel/UC2-7dFH9j_3CoOf-Wl0EmeA
(7) Other:
a. Audio translation of Tŝilhqot’in pronunciations, place names and warriors names provided by
William Myers.
b. Mabel Alphonse’s story, “they were in battle with each other” ʔElhtŝuŵelt’i, the Chilcotin War
recorded and translated by Bella Alphonse.
c. Peyal Laceese recorded song from Ottawa House of Commons Exoneration.
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Court Testimony – Primary Source Documents

Testimony of Ahan
British Columbia to Wit
The statement of Ahan charged with being concerned in the wilful murder of Alick McDonald Clifford Higgins and
Peter McDougald who being duly cautioned that he was not bound to criminate himself that he need not answer any
questions put to him and that anything he said would be taken down in writing and may be used against him at his
trial.
Says I knew Alick I knew Higgins and I knew McDougald. I remember the time they were killed. I saw McDougald
killed I fired at him and three other Indians fired at him also. I cannot say whether or not I hit him but I think not as
my gun was loaded with shot and McDougald had a hole in his stomach made by a ball. The first wound did not kill
McDougald but afterward an Indian of the Taikla tribe shot him in the breast and killed him. Lutas was present at the
attack he fired but did not hit anyone. Ach-pic-er-mous was not present at the attack he remained far away. Klattassin
lent me the musket with which I fired. Chicatinin threatened to shoot me if I did not fire. Alick was shot by Yahooslas
who also killed Higgins. There was one Indian killed.
Ahan X his
mark
Made to me this 31st day of May 1865
C. Brew
Witness and Interpreter
Morris Moss
Source: BCA, H.P.P. Crease: Legal Papers 1853-1895, Add. Mss - 54 box 3, file 12, Supreme Court of New Westminster, Testimony of Ahan,
May 30, 1865, 1610-1611.
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Murder Indictment of Ahan and Lutas
Supreme Court of
New Westminster
British Columbia
To wit
The Jurors of our Lady the Queen upon their oath present that:
Ahan & Lutas two Indians not having the fear of God before their eyes but being moved and seduced by the instigation
of the devil on the Thirty first day day of May in the year of our Lord one thousand eight hundred and sixty four
feloniously wilfully and of their malice aforethought did kill and murder one Peter MacDougald against the peace of
our Lady the Queen her Crown and dignity.
And the Jurors aforesaid upon their oath aforesaid further present that Ahan an Indian not having the fear of God
before his eyes but being moved and seduced by the instigation of the devil on the thirty first day of May in the year of
our Lord one thousand eight hundred and sixty four feloniously wilfully and of his malice aforethought did kill and
murder one Peter MacDougald against the peace of our Lady the Queen her Crown and dignity.
And the Jurors aforesaid upon their oath aforesaid further present that Lutas an Indian not having the fear of God
before his eyes but being moved and seduced but the instigation of the devil on the day and year aforesaid feloniously
was present aiding abetting and assisting the said Ahan [in] the felony aforesaid to do and commit against the peace
of our Lady the Queen her Crown and dignity.
Source: BCA, H.P.P. Crease: Legal Papers 1853-1895, Add. Mss - 54 box 3, file 12, H.P.P. Crease, Murder Indictment of Ahan and Lutas,
May 31, 1865, p. 1598.
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Testimony of Morris Moss
British Columbia
To Wit

Before C. Brew one of Her Majesty's justices of the peace for said Colony.
The information of Maurice Moss who being duly sworn and examined states. On the 16th inst. I was at Bella Coola
preparing a party of Indians to go in pursuit of Antoine, charged with the murder of Mr. Oglivy when two of the
Niconctlen Indians came down the river and said they were sent by Anaheim to give information that he was at
Newseult with all his tribe and that Ahan and Lutas (two of the Sutless Indians charged with the murder of Alick
McDonald and his men) were with them. The messengers said that Ahan and Lutas were not prisoners but were
coming down to buy their pardon from the Whites. I started up the river with 12 Bella Coola Indians in two canoes.
About two miles below Newseult we met Anaheim and his men descending the river in a canoe. Anaheim requested
me not to arrest Ahan and Lutas till we arrived at the first portage. And accordingly we accompanied his party down
till we arrived at [Sennochleinpk?] where we landed. I then informed Ahan and Lutas that they would have to
accompany me to New Westminster. Lutas said he was quite willing to come but Ahan said he would not go any
farther than where he then was and he became very saucy. I then seized Ahan and the Indians seized him by the arms
and bound him with a rope. Lutas was seized at the same time by the Indians and I afterwards bound him also.

The next day I started with the two prisoners in a canoe to deliver them at New Westminster where we arrived on the
night of the 29th inst.. Ahan several times began a voluntary confession to me and each time I warned and cautioned
him not to tell me anything. I even had him cautioned in his own language but he said he did not care about the
caution that he would speak the truth and what he had to say he would say before the Judge. He then stated that
Klattassin had threatened to shoot him unless he joined him in the attack. He said that he had with three other
Indians fired at McDougald but he could not say whether or not it was his shot killed him - he said also that he was
one of the Indians who chased Barny Johnson that after they had run some distance his heart changed and he made
the other Indians stop. He said he got his share of the plunder. Lutas who was also cautioned said that he was present
at the attack on McDonald's party that he saw Ahan shoot, that he had a gun in his hand but did not shoot himself. He
admitted that he got a portion of the plunder. I found on Lutas a knife which once was my property and which I sold
to Alick McDonald who was murdered.
Morris Moss
Sworn before me this 31st day of May 1865.
C. Brew
Source: BCA, H.P.P. Crease: Legal Papers 1853-1895, Add. Mss - 54 box 3, file 12, Supreme Court of New Westminster, Testimony of Morris
Moss, May 31, 1865, 1601-1603.
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Testimony of Ach-pic-er-mous
British Columbia to Wit
Before C. Brew one of Her Majesty’s justices of the peace for said colony.
The information of Ach-pic-er-mous a [Nicountlin?] Indian who being duly cautioned to tell the truth the whole truth
and nothing but the truth states. I remember the time that Alick McDonald’s party was attacked and plundered near
Sutless and Alick and Higgins and McDougald killed. Three days previous to the attack Klattassin with five of his
Taikla Indians came to our camp at Sutless in the evening. Anaheim and his party had that morning started for Bella
Coola. Klattassin began making presents to the Indians in our camp. Ahans father asked Klattassin what brought him
and his men there armed. He said at that time that he had only come to make them presents but the next day he said
that Alick McDonald had brought the smallpox to Benshee and that the white men at Bute Inlet road had done bad
things to them, that they were angry at Klattassin’s men for stealing and that one of them said that to punish them
next “warm” he would send the smallpox amongst them. Klattassin said that in consequence he had killed the
whitemen at Bute Inlet and that he was resolved to kill all the whitemen he could find.

There were five Sutless Indians in the camp at the time - Ahan, his father, Lutas, Teechit and myself. Ahan at once
said it would be a good thing to do so and after some hesitation Lutas and Teechit agreed. Ahan’s father and I
objected. I forgot another Sutless Indian who was present and agreed to join Klattassin, [Tineatineu?], the man who
wounded Alick McDonald and was shot by him. There were several other Indians joined afterwards amongst the rest
[Tom?] and another Indian who had been employed by Alick McDonald. The next day Alick McDonald’s train arrived.
Klattassin and his men were going over to his camp and Ahan’s father asked them why they were blackening their
faces - he knew by that that they were going to fight. Ahan’s father went over to Alick’s camp with Klattassin and he
told Alick that Klattassin and his men intended killing him and his companions. Klattassin upon this quitted Alick’s
camp without attempting anything. Alick said that he was determined to go on to Benshee and Klattassin and his men
went out on the trail towards Benshee to lie in ambush for him and his party. I went and told Alick and I advised him
not to move out of his entrenched camp till Anaheim returned when he would be safe, but instead of doing so he
attempted to return to Bella Coola.
Klattassin was informed in some way that Alick’s party had turned back so Klattassin’s party passed through the forest
and headed them and lay in wait for them. I was anxious to warn Alick but I was afraid of Klattassin. I would not fire
at the white men so I kept back. When I heard the firing I went on to where it took place and there I saw McDonald,
Higgins and McDougald dead. Ahan was standing over McDougald’s body in a very excited state. He said that he had
shot McDougald in the stomach and that Lutas, who was present, had fired at his head and missed him. Lutas said it
was so. Ahan called me a coward and woman for not firing he said if I had done so there would be more white men
dead.
After the murders Klattassin as chief of the party claimed all the plunder and he then divided it amongst the Indians
in proportion to the part each took in the attack. He called me a woman and gave me only a few worn things.
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Klattassin only remained one day, he was away before Anaheim returned. If Anaheim at been at home the murder
would not have been committed but Ahan’s father had no power to prevent it. Although he did all he could to dissuade
Klattassin from the attack. The first Anaheim knew of what occurred was seeing the murdered men’s bodies on the
trail. He then met me and asked about it. I told him, he asked me had I any hand in it. I said not, he replied I am glad
of that. Before Anaheim returned all the Sutless Indians who were engaged in the murders had gone away.
Ach-pic-er-mous X
his mark
Taken before us this 31st day of May 1865
C. Brew
C. Prichard
Maurice Moss
Interpreter and Witness
Source: BCA, H.P.P. Crease: Legal Papers 1853-1895, Add. Mss - 54 box 3, file 12, Supreme Court of New Westminster, Testimony of Achpicer-mous, May 31, 1865, 1604-1605-1600.
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Testimony of Lutas
British Columbia to wit
The statement of Lutas charged with being concerned in the murder of Alick McDonald, Clifford Higgins, and Peter
McDougald who being duly cautioned not to say anything to criminate himself that he need not answer any questions
put to him and that anything he said would be taken down in writing and may be used against him at his trial.
Says I knew Alick, I knew Higgins, and I knew McDougald. I remember the time they were killed. I saw [Yahooslas?]
kill Higgins and Alick. I saw Ahan shoot McDougald. Ahan does not tell the truth when he says that four Indians shot
at McDougald. Ahan alone fired at him and killed him. I fired a shot but I did not kill anyone. I shot at a horse and
killed it. I had a musket of Anaheim’s. A few days before the attack Anaheim came over from Benshee and he told us
that some white men had been murdered by Klattassin. He then gave me the musket as he was going to Bella Coola
and he said that it was possible that Klattassin would come over to attack Alicks party and if so desired me help Alick
and not Klattassin but I joined Klattassin because he persuaded me that he had arranged with Anaheim at Bella Coola
that he Anaheim was to go down to Bella Coola and kill the white people there and Hamilton’s family and that we
were to join Klattassin in killing Alicks party so I joined Klattassin. But Anaheim did not tell us anything about such
an arrangement. The knife found on me by Mr. Moss which belonged to Alick I got from Ahan who states that
Klattassin gave it to him.
Lutas X
his mark
Taken before me the 31st day of May 1865.
C. Brew
Morris Moss witness
Source: BCA, H.P.P. Crease: Legal Papers 1853-1895, Add. Mss - 54 box 3, file 12, Supreme Court of New Westminster, Testimony of Lutas,
May 31, 1865, 1608-1609.
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Testimony of Frederick Harrison
British Columbia to Wit
Before C. Brew on of Her Majesty’s justices of the peace for said colony.
The information of Frederick Harrison who being duly sworn and examined states. I was one of the party who
accompanied Alick McDonald from Bella Coola in the month of May 1864. Our intention was to travel by the Bella
Coola trail through Benshee to Alexandria. We met Anaheim and his men on the top of the Slide. We arrived at
[[underline]]Sutless[[/]] about 9 days after we left Bella Coola. The entire party consisted of Alick McDonald, Barny
Johnson, McLeod Ferguson, Higgins McDougald Grant and myself. Higgins Grant and McDougald arrived at Sutless
the day before the rest of us. They were lightly laden and on the way they gained a days march ahead of us. When
those with me arrived at Sutless the three men who were in advance told us that the Indians had stopped them and
said they should not go any further. By that time the Indians pretended to be friendly. They said there were some bad
Indians about from Bute Inlet but that we might go ahead and that we would be safe. But McDougald Indian woman
warned us not to go on as the Indians meditated doing us mischief, she recommended us also not to turn back but
advised us to remain in our camp which we had entrenched.
Several of the Indians were in our camp during the three days we were at Sutless amongst them I saw Ahan and Lutas
the two men I pointed out in the jail today. Ahan was in our camp the morning we left it to return to Bella Coola. We
started from our camp at about 9 of a.m. on the 31st of May to return to Bella Coola. We were afraid to advance
toward Benshee in consequence of what McDougald’s woman told us. We had marched on our return between four
and five miles when we were attacked by the Indians. There must have been fifty or sixty shots fired at us. I saw two or
three of the Indians behind the bushes but I would not know them if I saw them again. I saw McDougald put his hand
to his breast and heard him exclaim that he was shot. I did not see any other man shot. I managed to escape in
company with McCleod. In four days we arrived at Bella Coola. I omitted to say that I saw Grant wounded. I was
slightly wounded myself.
Frederick Harrison
Sworn before me this 23rd day of June 1865 at New Westminster.
C.Bre
w C. Prichard,
J.P.
Source: BCA, H.P.P. Crease: Legal Papers 1853-1895, Add. Mss - 54 box 3, file 12, Supreme Court of New Westminster, Testimony of
Frederick Harrison, June 23, 1865, 1606-1607.
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Exoneration Speech by Prime Minister Trudeau in the
House of Commons March 26, 2018
Today, we come together in the presence of
the Tsilhqot’in Chiefs, to fully acknowledge
the actions of past governments,
committed against the Tsilhqot'in people,
and to express the Government of Canada’s
profound regret for those actions.

continue to wait for an apology that is long
overdue.

We also come together out of recognition
and respect for the Tsilhqot’in Nation – a
vital partner in Canada’s ongoing nation-tonation efforts towards reconciliation.

In the spring of 1864, the Tsilhqot’in chiefs
led a war party, in defence of those
homelands.

Today, we honour and recognize six
Tsilhqot’in chiefs.
Men who were treated and tried as
criminals in an era where both the colonial
government and the legal process did not
respect the inherent rights of the Tsilhqot’in
people, and the Tsilhqot’in Nation.
As the Government and the people of
Canada continue to come to terms with our
colonial past, it is essential that we
recognize and support the implementation
of the rights of the Tsilhqot’in – and all
Indigenous Peoples – enshrined in our
Constitution.
The recognition and implementation of
Indigenous rights can wait no longer.
And neither should the Tsilhqot’in people

Long before the arrival of Europeans, the
Tsilhqot'in people cared for and protected
their homelands.

The chiefs were attempting to repel a
colonial road crew that wanted to build a
road through Tsilhqot’in territory without
any legal agreement with the Tsilhqot’in
Nation.
The rights of the Tsilhqot’in people to the
land, and their right to maintain and uphold
their cultural and legal traditions, were not
considered by the colonial government of
the day.
As settlers came to the land in the rush for
gold, no consideration was given to the
needs of the Tsilhqot’in people who were
there first. No agreement was made to
access their land. No consent was sought.
At the same time, along with settlement
came smallpox, which devastated
Indigenous communities across the
continent, including the Tsilhqot’in.
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Some reliable historical accounts indicate
that the Tsilhqot’in had been threatened
with the spread of the disease by one of the
road workers.
And so, faced with these threats, the
Tsilhqot'in people took action to defend
their territory.
After convening a council to declare war,
they attacked the road crew near Bute Inlet
and removed all settlers from their lands,
before taking refuge in their territory
beyond the reach of the colonial militia.

Today our government acknowledges what
the colonial government of the day was
unwilling to accept: that these six chiefs
were leaders and warriors of the Tsilhqot’in
Nation, and that the Tsilhqot’in people they
led maintained rights to land that had never
been ceded.
Even though the colonial government did
not recognize these rights, the chiefs acted
in accordance with their own laws to
defend their territory, their people, and
their way of life.

Not long after, one of the leaders of the
colonial militia, Gold Commissioner William
Cox, sent the Tsilhqot'in chiefs a sacred gift
of tobacco and, with it, an invitation to
discuss terms of peace.

They acted as leaders of a proud and
independent nation facing a threat from
another nation.

Head War Chief Lhats’as?in and his men
accepted this truce.

When they came to meet with colonial
officials, they did so on a diplomatic
mission, expecting to be treated with
dignity and honour.

As a show of good will, they rode into the
camp to negotiate peace.
Instead of being welcomed as leaders and
respected warriors, they were arrested,
imprisoned, convicted and killed.
On October 26, 1864, five Tsilhqot’in chiefs
were hanged for murder: Head War Chief
Lhats’as?in, Chief Biyil, Chief Tilaghed, Chief
Taqed and Chief Chayses.
They are buried in Quesnel, BC.
Later, Chief Ahan was also hanged.
He is buried in New Westminster, BC.

Their capture and arrest by the colonial
government demonstrated a profound lack
of respect for the Tsilhqot’in people, as did
the refusal to recognize Tsilhqot’in as a
nation.
Those are mistakes that our government is
determined to set right.
We now understand that the treatment of
the Tsilhqot’in chiefs represented a betrayal
of trust – an injustice that has been carried
by the Tsilhqot’in people for more than 150
years.
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Even as they have continued to fight for –
and achieve – recognition as the owners
and caretakers of their land.
Mr. Speaker, today the Tsilhqot’in people –
including the descendants of those six
chiefs – continue to live on and care for
Tsilhqot’in lands.
They have never stopped fighting to
preserve their territory and their culture,
right up to the historic Supreme Court of
Canada decision of June 26, 2014, which
recognized Aboriginal title for the
Tsilhqot’in Nation.
The Tsilhqot’in people and their leaders
continue to show the same commitment to
their land and to their nation that their
chiefs did in 1864, pursuing government-togovernment discussions with the
Government of British Columbia and the
Government of Canada, with the goal of
reconciliation and recognition as a selfdetermining First Nation.
In February 2016, the Tsilhqot’in Nation and
British Columbia signed the Nenqay Deni
Accord, a significant step towards this goal.
Less than a year later, in January 2017, we
signed a Letter of Understanding between
the Government of Canada and the
Tsilhqot’in Nation, marking another step
towards reconciliation and recognition of

our nation-to-nation relationship.
Mr. Speaker, we know that the exoneration
and the apology we are making today on
behalf of Canada cannot, by itself, repair
the damage that has been done.
But it is my sincere hope that these words
will allow for greater healing as Canada and
the Tsilhqot’in Nation continue on the
shared journey towards reconciliation.
At the same time, we would do well to
acknowledge that for the Tsilhqot’in people,
the events of 1864 and 1865 are not
confined to history.
As a people, in particular the mothers that
have passed this history down through
generations, the Tsilhqot’in have carried
those events with them for more than a
century and a half.
The actions of the government of the day
have had a deep and lasting impact on the
relationship between the Tsilhqot’in Nation
and Canada.
Think of all we might have gained, Mr.
Speaker, if proper relations between our
nations had been established and
maintained.
Think of what it might have meant for the
Tsilhqot’in people to have true selfdetermination over their own future.
Think of the economic opportunities that
could have been realized.
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Think of what Canada could have gained
had we been open, those many years ago,
to learning about the rich culture and
traditions of the Tsilhqot’in people, and
finding for it a lasting place within the fabric
of Canada.
For the loss of that time and opportunity,
we are truly sorry.
As much as it is within our power to do so,
we must right the wrongs of the past.
And so, as an important symbol of our
commitment to reconciliation, we confirm
without reservation that Chief Lhats’as?in,
Chief Biyil, Chief Tilaghed, Chief Taqed,
Chief Chayses, and Chief Ahan are fully
exonerated of any crime or wrongdoing.
In the words of Chief Lhats’as?in, they
meant war, not murder.
We recognize that these six chiefs were
leaders of a nation, that they acted in
accordance with their laws and traditions,
and that they are well-regarded as heroes
by their people.
I very much look forward to visiting the
Declared Aboriginal Title lands of the
Tsilhqot’in Nation this summer, at the
invitation of the Tsilhqot’in leadership, to
deliver this statement of exoneration
directly to the Tsilhqot’in people, who have
fought so long and so hard to have the
commitment and sacrifice of their War
Chiefs recognized.

Acknowledging and apologizing for past
mistakes is an important part of renewing
the relationship between Canada and the
Tsilhqot’in Nation, but more hard work lies
ahead.
To continue to work together in positive
ways that affirm the government’s respect
and recognition of the rights of the
Tsilhqot’in people.
To build a partnership that will support the
Tsilhqot’in people as they continue to
preserve and strengthen their culture and
traditions, and govern and care for their
territory as a flourishing nation.
To embrace the Tsilhqot’in Nation and its
rich contributions to the country that we all
call home.
To live up to the spirit of cooperation
between our peoples, which has always
been the unique strength and promise of
Canada from its earliest days.
As we honour the courage and sacrifice
shown by the Tsilhqot’in chiefs 154 years
ago, we fulfill that strength and that
promise.
And we do it as we always should have: in
partnership, with respect.
Together.
Thank you.
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TŜILHQOT’IN NATIONAL GOVERNMENT

253 – 4th Avenue North Williams Lake, BC V2G 4T4 Phone (250) 392-3918 Fax (250) 398-5798

PRESENTERS

Nits’ilʔin /Chief Francis Laceese
Tl’esqox/Toosey Indian Band
 (250) 659-5655
Email: chieflaceese@gmail.com

Nits’ilʔin /Chief Jimmy Lulua
Xeni Gwet’in First Nations Government
 (250) 394-7023
Email: jlulua.chief@gmail.com

Peyal Laceese, Cultural Ambassador
Tŝilhqot’in National Government
 (778) 799-2145
Email: chiefyaz123@gmail.com

Joan Gentles, Tl’esqox Elder
 (250) 398-6390
Email: jpgentles@wlake.com

Dr. Tom Swanky, Historian
 (778) 998-0604
Email: tswanky@gmail.com

Author:
"The Smallpox War in Nuxalk Territory."
"A Missing Genocide and the Demonization of its Heroes."
"The True Story of Canada's 'War' of Extermination on the Pacific."
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